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Introduction 
 
 
Social and emotional learning (SEL) refers to the process by which children and adults acquire and effectively apply the knowledge, skills and attitudes necessary 
to:  

✓ understand and manage emotions;  

✓ set and achieve positive goals;  

✓ feel and show empathy for others; and  

✓ make responsible decisions.   

Students in schools and classrooms implementing SEL programs are more likely to attend school and receive better grades and are less likely to have conduct 
problems.  Successful infusion of SEL can result in positive behaviors, increased academic success, a higher quality of teaching and learning, and caring 
communities. 

The New Jersey Department of Education promotes social and emotional learning as a key component of a high-quality education that must be made available 
to every child in the state. Social emotional learning strategies implicit in the curriculum and woven throughout the daily life of the school not only benefit each 
child, but they enhance the building of positive school climates and the healthy development of all young people and professionals. 

This document serves to support preschool and kindergarten early childhood educators by articulating objective quality indicators, effective strategies and the 
professional competencies needed to deliver effective SEL programs. This information is intended to support teachers and school leaders as they create school 
environments that promote students’ SEL. Educators are encouraged to use this information as a source of inspiration and a guide to enhance practice and policy 
development.   

This document is the precursor, foundation and compliment to New Jersey’s K-12 SEL Competencies 
(https://www.nj.gov/education/students/safety/sandp/sel/) thereby providing alignment across the early childhood continuum from P-3.    

 

 

The Social and Emotional Learning Competencies for Early Childhood Educators in New Jersey has been adapted from: The Collaborative for Academic, Social, and Emotional 

Learning (CASEL) a national systematic framework for evaluating the quality of evidence-based SEL programs in early childhood classrooms.  https://casel.org/preschool-and-

elementary-edition-casel-guide/ 
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Social and Emotional Learning Competencies for Early Childhood Educators 

New Jersey Department of Education 
 

Indicators and Teacher Strategies to Support Development of Early Childhood SEL Competencies 

This document aligns with New Jersey’s Social and Emotional Learning (SEL) competencies and sub-competencies that provide schools with 
guidelines for integrating SEL across grades and subject areas.1 The following five Early Childhood SEL Competencies provide a framework for 
organization:  

Competency 1: Self-Awareness;  
Competency 2: Self-Management;  
Competency 3: Social Awareness;  
Competency 4: Responsible Decision-Making; and  
Competency 5: Relationship Skills.  

When applicable, a sub-competency includes indicators that align with the New Jersey Preschool Teaching and Learning Standards.2 There are five 
preschool standards for social/emotional development:  

Standard 0.1: Children demonstrate self-confidence;  
Standard 0.2: Children demonstrate self-direction;  
Standard 0.3: Children identify and express feelings;  
Standard 0.4: Children exhibit positive interactions with other children and adults; and  
Standard 0.5: Children exhibit pro-social behaviors.  

The New Jersey Early Childhood Social and Emotional Learning Competencies are designed for use by all early childhood professionals and home 
providers. The suggested teaching strategies are designed to help support early childhood and family child care professionals in their work with 
children birth to age five years old. The skills emphasized in the indicators by the end of preschool (5-year-old level) are aligned to meet the 
preschool teaching and learning standards for social and emotional development.  

                                                           
1 https://www.nj.gov/education/students/safety/sandp/sel/SELCompetencies.pdf 
2 https://www.nj.gov/education/ece/guide/standards.pdf 
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Children’s age ranges are to be regarded across a wide continuum of development illustrating a generalized sequence of social and emotional 
learning. The indicators provide an example of what you might see with the understanding that there is a variety of behaviors that could express any 
given competency. Due to the wide range of individual variation in development, the age progressions provide only guidance for the sequence of 
development. As developmental skills emerge, several factors will influence ability at the various progressions, including individual development, 
adult support and guidance, and the structure of the child care setting.  

The rate and expression of social and emotional development varies in young children. It is important to consider and celebrate a child’s home 
language, cultural background, and individual differences, such as temperament and life experiences. There is a wide variation in the way young 
children express and experience temperament within a given context. It is important to understand that temperament impacts social interactions and 
interpersonal relationships. In addition, cultural influences may encourage some children to be outgoing and others to be reserved in both social 
interactions and emotional expression. 
 
Competency 1: Self-Awareness (SeA).  Self-awareness is the ability to accurately recognize one’s emotions and thoughts and their influence on 
behavior. This includes accurately assessing one’s strengths and limitations in context and possessing a well-grounded sense of confidence and 
optimism.3 

Importance of Competency: Being aware of one’s thoughts and emotions, including how they relate to one’s identities and culture, is critical to 
making sound interpretations of one’s lived experiences and personal responses. By setting attention on self-awareness, students will strengthen their 
resiliency and coping skills, which may lead to better performance in achieving increasingly complex goals.  

 

SeA1: Student will be able to recognize own emotions and thoughts. The developmental constructs within the indicators for SeA1 include 
being able to identify, label, and describe a wide range of emotions.  
 
The indicators in this sub-competency relate to the New Jersey Preschool Teaching and Learning Standards. 
 
Within Social/Emotional Development:   

0.3 Children identify and express feelings.  
0.3.1 Recognize and describe a wide range of feelings, including sadness, anger, fear, and happiness.  

                                                           
3 The 2013 CASEL Guide: Effective Social and Emotional Learning Programs [Preschool and Elementary Edition]. (n.d.). Pg. 9. Retrieved from 

http://casel.org/wp-content/uploads/2016/01/2013-casel-guide-1.pdf 
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Within Speaking and Listening domain under English Language Arts: 
SL.PK.6: With guidance and support, speak audibly and express thought, feelings, and ideas. 

 
SeA1: Student will be able to recognize own emotions and thoughts. 
 3-year-old 

 
4-year-old 5-year-old 

Indicators: - Communicates basic emotions 
as they are experiencing them 
(e.g., happy, sad), after adult 
labels the emotion from a 
visual graphic.  
 

- Says “sad” when an adult asks 
how they are feeling.    

- Uses words to describe feelings 
when prompted by adult.  
 

- Explains that they are happy to 
see a friend today when the 
teachers ask what makes them 
happy.  

 

- Describes what they are thinking 
and feeling without adult prompting.  
 

- Explains to a peer that first they 
were scared to meet new friends but 
now they are excited to come to 
school. 

 

Strategies for Teachers: 
 
All strategies must be 
consistent and 
continuously used as 
regular practice. The 
strategies should be 
individualized to the 
specific occurrence and 
child’s emotional and 
developmental stage. 

- Teach children that 
experiencing a range of 
emotions is natural and have 
proactive discussions about 
different ways to express 
emotions and potential 
reactions from other people. 
 

- Use photographs, videos, 
and/or role-playing to teach 
lessons and facilitate regular 
discussions with children about 
a variety of emotions. 
 

- Identify and discuss moments 
when they might feel those 
emotions and how they can 
manage them appropriately. 
 

- Use nurturing and supportive 
language to comfort child 
during emotional distress.  

- Use calm voice/tone while 
showing empathy, validating, 
acknowledging, labeling 
feelings, and describing actions 
that the child is using to display 
their feelings. 
 

- Support child in the moment in 
recognizing positive and 
negative emotions, connecting 
their actions to the emotion, and 
bringing awareness of how 
others around them may feel. 
 

- Describe child’s body language, 
voice tone, and facial 
expressions in a nonjudgmental 
or non-accusatory manner to 
help them connect their 
emotions to their reactive 
instinct. 

- Teacher labels own emotional state 
in the moment and provides action 
statement around how they are 
expressing their emotion. 
o “I am so excited by how you 

cleaned up and got ready for 
our next activity! That put a 
huge smile on my face, and I 
am so proud of you!  Thank 
you for working so hard at 
following my directions!” 

o “I am feeling really frustrated 
because you are not listening 
and following directions to get 
ready for our next activity. I am 
going to stop and take a deep 
breath so that I can calm down, 
and then I’d like us to start 
again to get ourselves ready to 
move on to the next activity.” 

 



 

 

 
- Use descriptive “feelings” 

language in the moment to help 
label child’s displayed 
emotions. 
 

- Stay near child while offering 
comforting touch and giving 
reassurance of their continued 
support. 
 

o “I understand when you are 
upset you want to yell. Can 
you tell me why you are 
feeling that way? What do 
you think happens when you 
yell?”  

 
- Pause and identify a character’s 

emotions while reading to 
children. Ask children to relate 
personal experiences to the 
character’s feelings.  

- Uses opportunities to comment on 
occasions when children state their 
feelings and display their emotions 
appropriately. 
o “Are you clapping because 

you’re happy? Thanks for 
showing how happy you are.” 

 
SeA2: Student will be able to recognize the impact of their own emotions and thoughts on their behavior. The developmental constructs 
within the indicators for SeA2 include being able to connect an emotional response to an event or situation, understanding how their 
behavior is influenced by emotions and thoughts.  
 
The indicators in this sub-competency relate to the New Jersey Preschool Teaching and Learning Standards. 
 
Within Social/Emotional Development: 

0.3: Children identify and express feelings. 
0.3.3: Channel impulses and negative feelings such as anger within Social/Emotional Development domain. 

 

SeA2: Student will be able to recognize the impact of own emotions and thoughts on their own behavior. 
 3-year-old 

 
4-year-old 5-year-old 

Indicators: - Nods head “yes” when the 
caregiver asks whether they 
might be interested in going 
outside. 
 

- Reacts strongly when peer 
takes away a valued 
object/toy. 
 

- Says “I do” with excitement 
when the teacher asks who wants 
to go outside. 
 

- After the teacher narrates the 
event, can explain that when they 
yelled at a friend the friend ran 

- Tells the teachers it would make 
them happy to go outside. 
 

- Explains they feel sad if they lie to 
or hurt the feelings of another peer. 
 



 

 

- Covers eyes and seeks adult 
comfort when something is 
upsetting. 

away.  
 

- Shouts and says “I’m so mad” 
after the caregiver asks if they 
are upset about accidentally 
falling into the sandcastle.  

- Says “I’m so frustrated” when they 
accidentally topple over their block 
tower.  

Strategies for Teachers: - Identify how children connect 
to their behavior. 

o “I see that you are hiding 
behind the bookshelf. Are 
you scared?” 

o “I see you are clenching 
your fists. Are you really 
angry?” 

 
- Create time in the day to have 

children check in on their 
emotions and how their bodies 
are feeling.  
 

- After a child calms down, talk 
about how their feelings 
impacted their behavior. Walk 
children through appropriate 
steps for next time.  
 

- During cooperative games, 
validate children’s feeling of 
impatience and provide alternate 
strategies. Have proactive 
discussions about winning and 
losing.  
 

-  “Problematize” situations 
throughout the day to allow 
children opportunities to 
generate solutions.  
 

- Praise children when they are 
able to identify the impact their 
feelings have on their behavior.  
 

- Look for learning opportunities 
to help children learn and 
practice appropriate steps to 
calm down.  

- Help children identify appropriate 
choices. 
 

- Help children try solutions until the 
situation is appropriately resolved. 
 

- Notice when a situation is 
escalating. Pause, reflect the 
situation back to children. Ask them 
to identify how they are feeling and 
what strategies they can use.   

 

 
SeA3: Student will be able to recognize own personal traits, strengths, and limitations. The developmental constructs within the indicators 
for SeA3 center on the development of self-concept and include understanding own abilities, what they do well, what behaviors are valued, 
their personal likes/dislikes, and areas they may be limited in.  
 
The indicators in this sub-competency relate to the New Jersey Preschool Teaching and Learning Standards.  
 
Within Social/Emotional Development  

0.1: Children demonstrate self-confidence:  
0.1.1: Express individuality by making independent decisions about which materials to use. 



 

 

0.1.2: Express ideas for activities and initiate discussions.  
Within Social Studies, Family, and Life Skills Standards:  

6.1: Children identify unique characteristics of themselves, their families, and others:  
6.1.1: Describe characteristics of oneself, one’s family, and others. 
6.1.3: Express individuality and cultural diversity. 
 

SeA3: Students will be able to recognize own personal traits, strengths, and limitations. 
 3-year-old 

 
4-year-old 5-year-old 

Indicators: - Views own abilities and 
behaviors positively when 
adult reacts positively.  
 

- Shakes head side to side 
saying “No” when caregiver 
asks if they want to pet the 
dog.  
 

- Shows paintings and other 
accomplishments to adults 
and responds positively to 
acknowledgment. 

- Shows that they are confident in 
own ability, thoughts, and 
feelings after adult communicates 
how helpful they were. 
 

- Attempts to do a new task with 
adult support. 
 

- Shows painting to teacher; 
explains that a small brush is 
needed to stay on the page with 
the paint and waits for teacher’s 
response.  

- Shows confidence in own abilities 
and actions without adult prompting. 
 

- Says “I can do it” when asked to do 
a task. 
 

- Communicates that they are proud 
of their new painting.  



 

 

Strategies for Teachers: - Provide opportunities for 
children to create self-
portraits, express individual 
traits, and identify likes and 
dislikes. 
 

- Consider peer placement 
during classroom activities to 
promote peer support and 
scaffolding.  
 

- Effectively select, arrange, 
and implement activities that 
promote interactions (high 
interest, novel, culturally 
meaningful). 
 

- Respect and accommodate 
individual needs, 
personalities, and 
characteristics.  

- Provide opportunities for children 
to express individual traits and 
describe differences and 
similarities between themselves 
and others.  
 

- Allow children to express 
preference for classroom 
placement.  
 

- Provide opportunities for children 
to have input in classroom 
routines (e.g., table captain, clean-
up partner, snack set-up, etc.).  
 

- Encourage sensitivity to peer 
preferences and personalities. 
 

- Allow children to choose placement 
during classroom activities and 
provide rationale for their choice.  
 

- Model strategies to increase 
sensitivity to peer preferences and 
personalities. 
 

- Create opportunities for decision-
making, problem-solving, and 
working together.  
 

- Provide opportunity for children to 
develop classroom routines.  

 

SeA4: Student will be able to recognize the importance of self-confidence in handling daily tasks and challenges. The developmental 
constructs in the indicators for SeA4 are about being able to follow simple directions, follow daily routines, accomplish something that is a 
challenge, and demonstrate self-help skills.  
 
The indicators in this sub-competency relate to the New Jersey Preschool Teaching and Learning Standards. 
 
Within Social/Emotional Development:  

0.1: Children demonstrate self-confidence:  
0.1.1: Express individuality by making independent decisions about which materials to use.  
0.1.2: Express ideas for activities and initiate discussions.   
0.1.3: Actively engage in activities and interactions with teachers and peers. 
0.1.4: Discuss their own actions and efforts.  



 

 

0.2: Children demonstrate self-direction: 
0.2.1: Make independent choices and plans from a broad range of diverse interest centers.  
0.2.2: Demonstrate self-help skills.  
0.2.3: Move through classroom routines and activities with minimal teacher direction and transition easily from one activity to the next.  
0.2.4: Attend to tasks for a period of time. 

SeA4: Student will be able to recognize the importance of self-confidence in handling daily tasks and challenges. 
 3-year-old 

 
4-year-old 5-year-old 

Indicators: - Follows simple rules and 
routines with adult support 
and reminders.  

- Explores familiar and 
unfamiliar materials with 
adult support and guidance.  
 

- Puts away books and toys when 
done playing with them, at 
times without prompting.  

- Shows delight in accomplishing 
something difficult and looks to 
adult for acknowledgment. 

- Initiates daily routine tasks or 
transitions without prompting from 
adult.  

- Attempts to solve a problem several 
times before asking for help. 

 

Strategies for Teachers: - Teach children about the 
schedule and implement 
schedule consistently. 
 

- Ensure you have gained 
children’s attention before 
giving directions, use 1–2 
step directions, and provide 
visual supports to ensure they 
have appropriate time to 
respond.  
o “I need everyone’s eyes 

on me. Are you ready?” 
(wait for response and 
look for all children to 
give physical/verbal cues 
that you have their 

- Give children opportunities to 
predict the next activity in the 
daily schedule. 
  

- Provide children with 2–3 step 
directions with visual prompts 
and continue to allow 
appropriate time to indicate 
understanding and response 
(teach children what responses 
indicate readiness). 
o “When we go inside, I’d like 

you to please walk to the 
line and pull your sleeves 
up, so we can wash our 
hands for lunch.” 

 

- Follow schedule and routines with 
limited prompting of children.  
 

- Provide children with 2–3 step 
directions using supports as needed.  
 

- After completing a task, ask the 
children to explain the steps taken to 
be successful. 
o “You did such an amazing job 

listening and following directions 
for cleaning up. Can you tell me 
how you cleaned up so well and 
quickly?” 

 



 

 

attention). “When I call 
your name, I need you to 
walk to the line with Ms. 
Smith.” 

 
- Include children in the 

development of the 
classroom rules, stating rules 
positively and specifically 
(avoid the words “no” and 
“don’t” as much as possible), 
and teach rules in 
developmentally appropriate 
ways. 
 

- Provide sincere, positive, and 
descriptive feedback to 
promote and maintain 
appropriate behaviors and 
self-confidence. 
 

- Allow children time to respond 
and/or complete task 
independently before helping. 
 

- Create opportunities for 
decision-making, problem-
solving, and working together. 
 

- Provide sincere, enthusiastic 
feedback to promote and 
maintain self-confidence. 
 

- Create opportunities for decision-
making, problem-solving, and 
working together. 
 

- Model providing sincere, enthusiastic 
feedback to promote and maintain 
self-confidence, and encourage 
children to use those skills with their 
peers.  
 

 

Competency 2: Self-Management (SM).  Self-management is the ability to regulate one’s emotions, thoughts, and behaviors effectively in different 
situations. This includes managing stress, controlling impulses, focusing attention, motivating oneself, and setting and working toward achieving 
personal goals.4 

Importance of Competency: Having the skills to manage one’s behavior is critical to being able to thrive in both one’s educational career and in any 
post-secondary setting. By developing these skills, students will establish foundations that support success in meeting today’s demands. Students will 
be able to better prepare for, plan for, and commit to achieving goals in the future.  

                                                           
4 The 2013 CASEL Guide: Effective Social and Emotional Learning Programs [Preschool and Elementary Edition]. (n.d.). Pg. 9. Retrieved from http://casel.org/wp-

content/uploads/2016/01/2013-casel-guide-1.pdf 
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SM1: Students will be able to understand and practice strategies for managing own emotions, thoughts, and behaviors. The developmental 
constructs within the indicators for SM1 include regulation skills and development of self-control.  
 
The indicators in this sub-competency relate to the New Jersey Preschool Teaching and Learning Standards.  
 
Within Social/Emotional Development:  

0.3: Children identify and express feelings: 
S/E 0.3.3: Channel impulses and negative feelings, such as anger.  

0.4: Children exhibit positive interactions with other children and adults.  
S/E 0.4.2: Demonstrate socially acceptable behavior for teachers and peers.  
S/E 0.4.3: Say “thank you,” “please,” and “excuse me.” 
0.4.5: Express needs verbally or nonverbally to teacher and peers without being aggressive.  
0.4.6: Demonstrate verbal or nonverbal problem-solving skills without being aggressive.  

Within the Visual and Performing Arts domain standard:  
1.3: Children express themselves through and develop an appreciation of dramatic play and storytelling: 

1.3.1: Play roles observed through life experiences.  
1.3.7: Describe feelings and reactions and make increasingly informed responses to stories and dramatic performances. 

SM1:  Student will be able to understand and practice strategies for managing own emotions, thoughts, and behaviors. 
 3-year-old 

 
4-year-old 5-year-old 

Indicators: - Has difficulty waiting 
without adult support.  

- Cries and reaches for a toy 
taken by a peer but begins to 
soothe as an adult comes 
close.   

- Able to wait their turn for longer 
periods of time with reminders to 
wait from teacher.  

- Asks for an adult to help get a toy 
back from a peer who took it.  

- Has strategies for waiting their turn without 
adult support.  

- Asks a peer to return a toy, saying they 
weren’t finished playing with it.  

 



 

 

Strategies for 
Teachers: 

- Teach child to appropriately 
ask for adult attention 
verbally and physically. 
 

- Have a clearly designated 
area (with materials) that is 
calming, that is introduced 
as a safe space only and not 
a place for “isolation or 
punishment,” and where 
they are able to relax, feel 
safe, and calm themselves 
with assistance. 
 

- Use validation, 
acknowledgment, mirroring 
back, labeling of feelings, 
voice tones, or gestures to 
show an understanding of 
children’s feelings. 

- Teach child to recognize feelings of 
anger, frustration, and sadness, and 
to stop, take deep breaths, think 
calmly, and think of a solution 
using appropriate behavior. 
 

- Provide reassurance when noticing 
a child is upset.  
o “I understand it makes you 

upset that we have to clean up, 
but we will be able to come 
back and play here again. Let’s 
take a deep breath together and 
we can clean up together.” 

 
- Help children recognize cues of 

emotional escalation. 
 

- Use positive descriptive feedback to 
comment on occasions when 
children state they are feeling upset 
or angry but are remaining calm. 
Try out the solution? 

- Encourage/remind child to use feelings 
vocabulary to communicate how they are 
feeling and how to request support and/or 
assistance to manage their emotions and 
behaviors. 

 
- Use feelings vocabulary to role play 

possible scenarios during small/large group 
time and model how to express feelings 
appropriately. 
 

- Look for instances when child is required to 
manage the expression of their feelings 
and/or thoughts, allow child time to attempt 
to communicate their feelings appropriately, 
and help when needed to problem-solve 
when teacher notices the child is struggling 
with verbalizing and regulating their 
feelings.  
o “I can see that you are upset about 

something. Take a minute and let’s talk 
about what is bothering you, and 
maybe we can think of a way to resolve 
it together.” 

o Ask questions and give suggestions 
when child is struggling: 
“How can we make sure that you save 
your place in line for the computer to 
make sure you get a turn?” 
“Do you think that we could put your 
name card on the ‘next’ board and ask a 
friend we trust to come get you when it 
is your turn? While we wait for a turn 
on the computer, what else that is fun 
can we do to get through the wait?” 

 
 



 

 

SM2: Student will recognize the skills needed to establish and achieve personal and educational goals. The developmental constructs within 
the indicators for SM2 include following simple instructions, sequencing steps to accomplish a task, and planning choices related to a goal or 
outcome.  
 
The indicators in this sub-competency relate to the New Jersey Preschool Teaching and Learning Standards.  
 
Within Social/Emotional Development:  

0.1: Children demonstrate self-confidence: 
0.1.1: Express individuality by making independent decisions about which materials to use.  
0.1.2: Express ideas for activities and initiate discussions.   
0.1.3: Actively engage in activities and interactions with teachers and peers. 
0.1.4: Discuss their own actions and efforts.  

0.2: Children demonstrate self-direction: 
0.2.1: Make independent choices and plans from a broad range of diverse interest centers.  
0.2.2: Demonstrate self-help skills.  
0.2.3: Move through classroom routines and activities with minimal teacher direction and transition easily from one activity to the next.  
0.2.4: Attend to tasks for a period of time. 

Within Approaches to Learning domain:  
9.1: Children demonstrate initiative, engagement, and persistence:  

9.1.1: Make plans and decisions to actively engage in learning.  
9.1.2: Show curiosity and initiative by choosing to explore a variety of activities and experiences with a willingness to try new challenges. 

 

SM2: Student will be able to recognize the skills needed to establish and achieve personal and educational goals. 

 3-year-old 
 

4-year-old 5-year-old 



 

 

Indicators: 
 

- Chooses an area to play in 
after an adult suggests 
options. 

- Follows simple instructions 
with adult support. 
 

- Chooses an area to play in and 
makes a detailed plan, with 
some adult prompting.  

- Follows a sequence of simple 
steps and can communicate 
them to peers, sometimes 
needing adult reminders.  

- Accomplishes a plan for play; may 
seek peer or adult input for additional 
materials or equipment. 

- Follows several steps to accomplish a 
task and guides a peer through same 
steps without adult prompting. 

Strategies for Teachers: - Review with children their 
choices with free play and 
support them through 
activities. 
 

- Model each action to the 
child and then look 
expectantly for the child to 
imitate. 
 

- Give children choices and 
options when appropriate. 
 

- Check in with children to 
confirm understanding and 
give children time to respond 
to directions. 
 

- Prior to small group activities, 
show visual class schedule, and 
give a transition cue. 
 

- Allow children to go to interest 
area they will play in and then 
ask them to state what they may 
do and how they may decide to 
spend their play time. 
 

- Give the child a preferred role 
in the activity by using first-
then visuals or verbal statements 
with a voice of excitement to 
build anticipation. 
 

- Incorporate child’s preferences or 
preferred theme into activity (e.g., 
decorate materials with favorite 
cartoon character within the 
activities). 
 

- Give the child a preferred role in the 
activity by using first-then visuals or 
verbal statements with a voice of 
excitement to build anticipation. 
 

- Teach child to understand routine by 
consistently following the sequence of 
the routine and helping child follow 
through with routine. 
 

- Use a variety of modalities to teach 
the expectations of specific activities 
so that all children understand them 
prior to independent play. 

 

SM3: Student will be able to identify ways to persevere or overcome barriers. The developmental constructs within the indicators for 
SM3 include persistence and attention on a task and being able to navigate challenges or barriers of a task or goal.  
 
The indicators in this sub-competency relate to the New Jersey Preschool Teaching and Learning Standards. 
 
Within Social/Emotional Development: 



 

 

0.2: Children demonstrate self-direction: 
0.2.4: Attend to tasks for a period of time. 

Within Approaches to Learning domain:  
9.1: Children demonstrate initiative, engagement, and persistence:  

9.1.3: Focus attention on tasks and experiences despite interruptions or distractions.  
9.1.4: Show persistence when faced with challenging tasks and uncertainty, seeking and accepting help when appropriate.  

9.2: Children show creativity and imagination:  
9.2.1: Show flexibility in approaching tasks by being open to new ideas.  

9.3: Children identify and solve problems: 
9.3.1: Recognize a problem and describe or demonstrate ways to solve it alone or with others. 

 

SM3:  Student will be able to identify ways to persevere or overcome barriers.  
 3-year-old 

 
4-year-old 5-year-old 

Indicators: 
 
 

- Begins puzzle but needs adult 
support to continue. 
 

- Persists in trying to complete a 
puzzle but asks for adult help to 
complete.  
 

- Attempts several times using different 
configurations to complete a 
challenging puzzle until finally asking 
for help from a peer.   

Strategies for Teachers: - Teach children how to 
request help when they need 
assistance to manage 
difficulties when attempting 
to complete a task (“Help, 
please”; “Can you show me 
how?”). 
 

- Provide varying levels of 
support to help child persist 
with the task, activity, or 
project to allow opportunities 
for child to persist in 
completing the activity. 

- Scaffold steps for child who 
may be having a difficult time 
understanding and/or 
completing a task to encourage 
problem-solving. 
 

- Teacher creates scenarios of 
problems to allow children to 
practice working through 
problem-solving steps. 
 

- Support learning by adapting 
and adjusting instruction, 
curriculum, and materials 

- Offer child encouragement of efforts 
that increases child’s involvement and 
persistence. 
 

- Provide additional information to 
expand on the child’s understanding 
and/or actions. 
 

- Scaffold steps for child who may be 
having a difficult time understanding 
and/or completing a task to encourage 
problem-solving. 
 

- Create a problem or a challenging 
situation (or ask children when they 



 

 

according to children’s 
individual needs. 

feel challenged) and have children talk 
about how they could resolve it with 
their peers as a teachable moment. 

 

Competency 3: Social Awareness (SoA). Social awareness is the ability to take the perspective of and empathize with others from diverse 
backgrounds and cultures, to understand social and ethical norms for behavior, and to recognize family, school, and community resources and 
supports.5   

Importance of Competency: Being able to recognize and understand others’ perspectives, values, norms, and feelings is critical for productive 
interactions. By developing empathy for others, students will be better versed in understanding complex issues involving multiple agencies that may 
share differing beliefs, values, and ideologies.  

 

SoA1: The developmental constructs included within the indicators for SoA1 include aspects of self-differentiation or being able to 
understand that others’ thoughts, feelings, and behaviors are not related to your thoughts, feelings, and behaviors, and expressing empathy 
toward others.  
 
The indicators in this sub-competency relate to the New Jersey Preschool Teaching and Learning Standards. 
 
Within Social/Emotional Development:  

0.3: Children identify and express feelings:  
0.3.1: Recognize and describe a wide range of feelings, including sadness, anger, fear, and happiness.  
0.3.2: Empathize with feelings of others.  

Within Visual and Performing Arts domain:  
1.3 Children express themselves through and develop appreciation of dramatic play and storytelling:  

1.3.1: Play roles observed through life experiences.  
Within Approaches to Learning domain:  

9.4: Children apply what they have learned to new situations: 

                                                           
5 The 2013 CASEL Guide: Effective Social and Emotional Learning Programs [Preschool and Elementary Edition]. (n.d.). Pg. 9. Retrieved from http://casel.org/wp-

content/uploads/2016/01/2013-casel-guide-1.pdf 
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9.4.3: Demonstrate understanding of what others think and feel through words or actions. 
 
SoA1: Student will be able to recognize and identify the emotions, thoughts, and perspectives of others. 
 3-year-old 

 
4-year-old 5-year-old 

Indicators: - Brings a toy to a distressed 
peer after seeing an adult do 
the same. 

- Shows curiosity about other’s 
feelings and behavior 
especially when a provider 
draws their attention to it. 

- Responds sympathetically to a 
distressed peer after being 
reminded by an adult that we 
are all scared at times. 

- Uses words to describe feelings 
when prompted by teacher.  

- Sees a friend in distress and without 
adult prompting, comforts them by 
bringing them a favorite toy. 

- Interested in other’s feelings and 
reasons why they feel that way. 
 

Strategies for Teachers: - Teach child to ask for an 
adult or peer when assistance 
is needed. 
 

- Read feelings-related stories 
and take time to ask children 
how the people in the story 
may be feeling. 
 

- Let the child be a helper to a 
peer buddy. 
 

- Model how to prompt a peer 
buddy to help. 
o If you see a friend needs 

help, you can say, “Ms. 
Smith, can you please 
show ____ how to …?” 

 
 

- Validate child’s feelings (e.g., 
“You look confused. Can I help 
you?”). 
 

- Give children examples of 
situations that may happen in 
the classroom; have them draw 
a picture of how others may feel 
and talk about how they could 
support their peers. Label 
children’s responses. 
 

- Teach child to recognize 
feelings of anger, sadness, and 
frustration, and then take 
actions to stop, take a deep 
breath, think calmly about the 
situation, and then think of a 
solution with assistance. 
 

- Teach appropriate language for 
children to encourage themselves and 
others, and that capitalizes on real-
time environmental situations to 
practice those skills. 
 

- Assist children in recognizing and 
understanding how a classmate might 
be feeling by pointing out facial 
expressions, voice tone, body 
language, or words. 
 

- Use real-time experiences to practice 
problem-solving, beginning with 
defining the problem and emotions 
involved. 
 

- Use opportunities to comment on 
occasions when children state they are 
feeling upset or angry but are 
remaining calm. 



 

 

- Map out feelings and assist with 
thinking through a resolution. 
o (e.g., “I can understand 

you’re sad that you can’t go 
to the dramatic play center. 
Maybe next time we can go 
to centers tomorrow. Let’s 
look at the schedule and see 
when we can look forward 
to that.”) 

 

SoA2: The developmental constructs within the indicators for SoA2 include categorical thinking and being aware of differences and 
similarities of individual people and groups.  
 
The indicators in this sub-competency relate to the New Jersey Preschool Teaching and Learning Standards. 
 
Within Social/Emotional Development domain: 

0.4 Children exhibit positive interactions with other children and adults. 
 0.4.1 Engage appropriately with peers and teachers in classroom activities. 

0.4.2 Demonstrate socially acceptable behavior for the teachers and peers (e.g., give hugs, get a tissue, sit next to a friend/teacher, hold 
hands).  

 0.4.4 Respect the rights of others (e.g., “This painting belongs to Carlos”). 
Within Visual & Performing Arts domain:  

1.3 Children express themselves through and develop appreciation of dramatic play and storytelling: 
1.3.6: Participate in and listen to stories and dramatic performances from a variety of cultures and times. 

Within Social Studies, Family, and Life Skills domain:  
6.1 Children identify unique characteristics of themselves, their families, and others. 

6.1.1 Describe characteristics of oneself, one’s family, and others. 
6.1.3 Express individuality and cultural diversity.  

6.4: Children demonstrate awareness of the cultures within their classroom and community. 
 6.4.1 Learn about and respect other cultures within the classroom community.  

Within World Languages domain: 
7.1: Children know that people use different languages (including sign language) to communicate, and will express simple greetings, words, 
and phrases in a language other than their own: 

7.1.1: Acknowledge that a language other than their own is being spoken.  



 

 

7.1.2: Say simple greetings, words, and phrases in language other than their own.  
7.1.3: Comprehend previously learned simple vocabulary in a language other than their own.  
7.1.4: Communicate effectively with adults and/or classmates who speak other languages by using various gestures such as pointing,  
or facial expressions to augment oral language. 
 

SoA2: Student will be able to demonstrate an awareness of and respect for differences among individual and group histories, 
identities, and cultures. 
 3-year-old 

 
4-year-old 5-year-old 

Indicators: 
 

- Shows interest when a child 
or adult speaks a different 
language from theirs, as 
provider explains they are 
talking in a different 
language.  

- Notices a peer at snack is 
using chopsticks and others 
use a spoon. 
 

- Notices there are several 
children in their child-care 
program who speak to their 
parents in a language other than 
English, sometimes with teacher 
prompting.  

- Tries new foods and uses 
different types of implements 
(spoon, chopstick, fork) to eat, 
with adult support.  

- Sings songs in languages other than 
home language. 

- Recognizes that not all the families in 
their class participated in the same 
holidays.   

Strategies for Teachers: - Map own actions and actions 
of students to ensure 
understanding by English-
speaking children as well 
ELL. 
 

- Adapt and adjust instruction 
and curriculum materials 
accordingly to include and 
represent diverse cultures, 
genders, ages, abilities, 
family structures, adults in 
the parenting role, 
community/neighborhoods, 
etc. 
 

- Introduce multicultural norms 
that model respect for individual 
needs, personalities, and 
characteristics.  
 

- Convey acceptance of 
individual differences (culture, 
gender, sensory needs, 
language, abilities) through 
planning, materials selection, 
and discussion of topics. 
 

- Effectively select, arrange, and 
utilize the classroom 
environment to promote 

- Invite family to be a regular part of 
the classroom community early on. 
 

- Accommodate family schedule to 
encourage class participation. 
 

- Encourage family to assist in donating 
culturally relevant items to the class 
for discussion and incorporate into 
lesson and interest areas. 
o Teacher makes arrangement for 

someone from the community to 
talk to the class about their culture 
(cook, mail carrier, local store 
owner, etc.). 

 



 

 

- Encourage peer 
partners/buddies (e.g., 
holding hands with a partner 
during transitions; having a 
play partner or a clean-up 
buddy, etc.). 
 

- Have children bring in 
pictures that reflect their 
culture to be added to the 
environment.  
 

- Effectively select, arrange, 
and utilize materials that 
promote interactions (high 
interest and culturally 
meaningful). 

 

interactions (high interest and 
culturally meaningful). 

o Ask the child to describe a 
cultural activity and invite 
child/family to bring in 
culturally relevant items 
from home to share during a 
family show-and-tell. 

 
- Utilize peers as models of 

desirable social behavior. 
 

- Model culturally sensitive behavior in 
interactions with children and 
families. 

 

SoA3: The developmental constructs within the SoA3 indicators include recognition that people may have ideas and thoughts that are 
different from yours and working to understand and respect those different thoughts and ideas.  
 
The indicators in this sub-competency relate to the New Jersey Preschool Teaching and Learning Standards. 
 
Within Social/Emotional Development domain: 

0.4 Children exhibit positive interactions with other children and adults. 
0.4.4 Respect the rights of others (e.g., “This painting belongs to Carlos)”. 

Within Science domain:  
5.1: Children develop inquiry skills.  

5.1.4 Communicate with other children and adults to share observations, pursue questions, make predictions, and/or come to  
conclusions. 

Within English Language Arts domain under Speaking and Listening:  
SL.PK.1 Participate in conversation and interactions with peers and adults individually and in small and large groups. 

a. Follow agreed-upon rules for discussions during group interactions. 
b. Continue a conversation through several back-and-forth exchanges. 

 



 

 

SoA3: Student will demonstrate respect for multiple perspectives.  
 3-year-old 

 
4-year-old 5-year-old 

Indicators: - Points to characters in a book 
as an adult reads a book.  

- Recognizes a peer using a 
tool in a different way and 
models use of tool that 
different way, sometimes 
with adult support. 
 

- Identifies similarities and 
differences of the feelings or 
behaviors of characters in books 
with adult support. 

- Understands a peer has a 
different perspective about how 
to use a toy, with adult support. 

  
  

- Explains the different perspectives of 
characters in a book without adult 
prompting or assistance.  

- Recognizes peers have different ideas 
about how a tool, material, or piece of 
equipment should be used.   

Strategies for Teachers: - Provide a “friend” or peer 
buddy for parallel and 
integrated play during 
activities. 
 

- Have children practice taking 
turns and sharing. 
 

- Model play with peers to 
encourage peer engagement 
and imitated play. 

- Be flexible and go along with 
students’ ideas. Organize 
instruction around children’s 
interests. 
 

- Provide many opportunities for 
students to be creative and 
generate their own ideas and 
products. 
 

- Make attempts to relate 
concepts to children’s real-
world experiences. 

- Provide consistent support for 
children’s autonomy and leadership. 
 

- Frequently ask open-ended questions 
to encourage extended thought and 
conversation. 
 

- Encourage back-and-forth 
conversational exchanges between 
peers. 

 

SoA4: The developmental constructs used within the SoA4 indicators include social awareness of familiar events and how different 
settings dictate different expectations.  
 
The indicators in this sub-competency relate to the New Jersey Preschool Teaching and Learning Standards. 
 
Within Social/Emotional Development domain:  

0.4: Children exhibit positive interactions with other children and adults: 
0.4.1: Engage appropriately with peers and teachers in classroom activities.  
0.4.2: Demonstrate socially acceptable behavior for teachers and peers.  
0.4.3: Say “thank you,” “please,” and “excuse me.” 



 

 

0.4.4: Respect the rights of others.  
0.4.5: Express needs verbally or nonverbally to teacher and peers without being aggressive.  
0.4.6: Demonstrate verbal or nonverbal problem-solving skills without being aggressive. 

0.5: Children exhibit pro-social behaviors: 
0.5.1: Play independently and cooperatively in pairs and small groups.  
0.5.2: Engage in pretend play. 
0.5.3: Demonstrate how to enter into play when a group of children are already involved in play. 
0.5.4: Take turns. 
0.5.5: Demonstrate understanding the concept of sharing by attempting to share.   

Within Visual & Performing Arts domain:  
1.3: Children express themselves through and develop an appreciation of dramatic play and storytelling:  

1.3.1: Play roles observed through life experiences.  
1.3.2: Use memory, imagination, creativity, and language to make up new roles and act them out.  

Within Social Studies, Family, and Life Skills domain:  
6.2: Children become contributing members of the classroom community:  

6.2.1: Demonstrate understanding of rules by following most classroom routines. 
6.2.2: Demonstrate responsibility by initiating simple classroom tasks and jobs. 
6.2.3: Demonstrate appropriate behavior when collaborating with others. 

SoA4: Student will be able to demonstrate an awareness of the expectations for social interactions in a variety of settings. 
 3-year-old 

 
4-year-old 5-year-old 

Indicators: - Takes a seat next to peers on 
the carpet when teacher says 
it is time for circle time. 

- Uses a tray to keep their art 
supplies on while sitting next 
to peers at a table.  

 

- Asks to join play with other 
children, with adult support.   

- Shares materials with peers at a 
table, with adult reminder.   

 

- Enters a pretend play group by asking 
what part they can be, without adult 
support.  

- Passes out materials to peers before 
starting an art project.  



 

 

Strategies for Teachers: - Accompany child to the 
center and teach play and 
make believe. 
 

- Consider peer placement 
during classroom activities to 
ensure that peer buddies are 
in close proximity, and so 
that if there are specific 
temperaments that may not 
work well together, they are 
managed by being in close 
proximity to an adult. 
 

- Utilize peers as models of 
desirable social behaviors 
and developmental skill 
level. 
 

- Encourage peer 
partners/buddies (e.g., 
holding hands with a partner 
during transitions; having a 
play partner or a clean-up 
buddy, etc.). 

- Provide language for children to 
request to enter play with peers. 
o (e.g., “If you would like to 

play with your friends with 
the playdough, you can go 
over and say, ‘Can I have 
some playdough?’ or ‘Do 
you want to play this game 
with me?’”). 

 
- Set up a timer and give visual 

warning cue to limit the time 
and to give the child a sense of 
when it is time to share. 
 

- Provide children opportunities 
for practice entering play with 
peers and assist with language 
when struggling. 

- Provide children opportunities for 
practice entering play with peers and 
assist with language when struggling. 
 

- Wait until interactions are finished 
before reinforcing; do not interrupt 
interactions. 
 

- Model phrases children can use to 
initiate and encourage interactions. 
 

- Give general reminders to “play with 
your friends.” 
 

- Facilitate interactions by supporting 
and suggesting play ideas. 

- Ensure that interactions are mostly 
child-directed, not teacher-directed, 
during free play. 

 

Competency 4: Responsible Decision-Making (RDM).  Responsible decision-making is the ability to make respectful choices about personal 
behavior and social interactions based on consideration of ethical standards, safety concerns, social norms, the realistic evaluation of consequences of 
various actions, and the well-being of self and others.6   

                                                           
6 The 2013 CASEL Guide: Effective Social and Emotional Learning Programs [Preschool and Elementary Edition]. (n.d.). Pg. 9. Retrieved from http://casel.org/wp-

content/uploads/2016/01/2013-casel-guide-1.pdf 
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Importance of Competency: Having the skills to make decisions that are well thought out and considerate of their impact is a skill needed for today’s 
citizens. A person who has adept decision-making skills offers communities citizens that are deliberate about the decisions they make and thoughtful 
about the consequences of their choices.  

 
 
 
RDM1: The developmental constructs within RDM1 include the ability to problem solve and think critically about an issue or task.  
 
The indicators in this sub-competency relate to the New Jersey Preschool Teaching and Learning Standards. 
 
Within Social/Emotional Development domain:  

0.4: Children exhibit positive interactions with other children and adults: 
0.4.6: Demonstrate verbal or nonverbal problem-solving skills without being aggressive.  

Within Approaches to Learning domain:  
9.1: Children demonstrate initiative, engagement, and persistence:  

9.1.4: Show persistence when faced with challenging tasks and uncertainty, seeking and accepting help when appropriate.  
9.2: Children show creativity and imagination: 

9.2.1: Show flexibility in approaching tasks by being open to new ideas.  
9.2.2: Use imagination to solve problems, use materials, role play, write stories, move the body, or create works of art.  

9.3: Children identify and solve problems:  
9.3.1: Recognize a problem and describe or demonstrate ways to solve it alone or with others.  
9.3.2: Use varied strategies to seek or recall information and to find answers. 
9.3.3: Predict what will happen next based on prior experience and knowledge and test the prediction for accuracy.  
9.3.4: Reflect on, evaluate, and communicate what was learned. 

9.4: Children apply what they have learned to new situations: 
9.4.1: Use prior knowledge to understand new experiences or a problem in a new context.  

 
RDM1: Student will be able to develop, implement, and model effective problem-solving and provide examples of critical-
thinking. 
 3-year-old 4-year-old 5-year-old 



 

 

Indicators: - Asks an adult “Why?” when 
something doesn’t work as 
expected. 

- Works cooperatively with a 
peer on shared goal with 
adult support.  

- Tries a couple of times to solve 
a problem before seeking help 
from an adult.   

- Works with a couple of peers 
toward a shared goal with adult 
reminders. 
 

- Tries multiple strategies to solving a 
problem before seeking a peer or adult 
to help.  

- Organizes a group of peers to help 
complete a task or solve a problem 
without adult prompting. 

Strategies for Teachers: - Teach child to ask for adult 
or peer attention using body 
or verbal language. 
 

- Provide developmentally 
appropriate activities that 
child can do independently or 
parallel to peers. 
 

- Teach child to verbalize 
his/her wants or needs by 
stating the word, using a 
natural gesture, or using sign 
language. 
 

- Take time to support children 
through the problem-solving 
process during heated 
moments. 
 

- Concretely explain the steps 
to problem-solving.  

- Teach children specific 
language to use to praise their 
peers; support them to recognize 
appropriate times to use praise 
language. 
o Teacher says, “Oh guys, did 

you see how well Johnny 
put his puzzle together all 
by himself and put it back in 
the right place? Can you tell 
him, ‘Johnny, you did a 
great job putting your puzzle 
together!’ and give him a 
high five?’” 

- Scaffold children through the 
problem-solving process with 
the goal of using the steps 
independently.  
 

- Provide a “friend” or peer-
buddy from the activity; praise 
the child for playing with 
teacher or peers. 
 

- Use discussion and activities that 
encourage reasoning and problem-
solving by asking “why” and “how” 
questions. 
 

- Provide opportunities for students to 
be creative and to generate their own 
ideas and products. 
 

- Create opportunities for decision-
making, problem-solving, and 
working together. 
 

- Systematically teach children to 
problem-solve steps independently 
and wait until interaction is finished to 
engage and praise. 
 

- Encourage and remind children to use 
the steps to problem-solve. 



 

 

- Facilitate problem-solving by 
asking children questions to 
query problem-solving steps: 
What is my problem? 
What are some solutions? 
What would happen next? Try 
out the solution. 

 

RDM2: The developmental constructs within RDM2 include cause and effect and the ability to reflect on the consequence of own actions and 
ability to make choices.  
 
The indicators in this sub-competency relate to the New Jersey Preschool Teaching and Learning Standards. 
 
Within Social Studies, Family, and Life Skills domain:  

6.2: Children become contributing members of the classroom community:  
6.2.1: Demonstrate understanding of rules by following most classroom routines. 
6.2.2: Demonstrate responsibility by initiating simple classroom tasks and jobs. 
6.2.3: Demonstrate appropriate behavior when collaborating with others.  

Within Approaches to Learning domain:  
9.3: Children identify and solve problems: 

9.3.3: Predict what will happen next based on prior experience and knowledge and test the prediction for accuracy.  
9.3.4: Reflect on, evaluate, and communicate what was learned. 

9.4: Children apply what they have learned to new situations: 
9.4.1: Use prior knowledge to understand new experiences or a problem in a new context. 
9.4.2: Make connections between ideas, concepts, and subjects.  
9.4.3: Demonstrate understanding of what others think and feel through words or actions. 

RDM2: Student will be able to identify the consequences associated with own actions in order to make choices. 
 3-year-old 4-year-old 5-year-old 



 

 

Indicators: - Realizes water spills out 
when they carry a full 
bucket; with adult help they 
dump water out.  

- Uses a softer voice when 
peers are napping, with adult 
support and modeling. 

- Fills several smaller buckets and 
walks slowly to make it easy to 
carry without spilling water, with 
adult prompting.  

- States how running scares away 
the ducks, and adult suggests 
slowing to a walking pace.  
 

- Brings a hose to fill containers with 
water rather than carry filled 
containers. 

- Adjusts the level of their voice to not 
bother a peer reading next to them.  

Strategies for Teachers: - Teach rules in 
developmentally appropriate 
ways. 
o Classroom rules are 

created along with 
children. Teacher asks 
children their ideas on 
what they think their 
rules should be to create a 
class community list of 
values and supports; 
positively phrases the 
rules in a short and 
concise way.  

 
- Create a list of possible 

natural consequences for not 
following classroom rules.  
 

- Provide opportunities for 
children to practice 
classroom rules. 
o Teacher asks the class 

questions such as “Why 
is it a rule?” and “What 
happens when they don’t 

- Teach appropriate social skills 
through lessons and role-playing 
opportunities. 
 

- Assist children in recognizing 
and understanding how a 
classmate might be feeling by 
pointing out facial expressions, 
voice tone, body language, or 
words. 
 

- Use classroom scenarios to 
practice problem-solving, 
beginning with defining the 
problem and emotions involved. 
 

- Use validation, acknowledgment, 
mirroring back, labeling of 
feelings, voice tones, or gestures 
to show an understanding of 
children’s feelings. 

- Assist children in recognizing and 
understanding how a classmate might 
be feeling by pointing out facial 
expressions, voice tone, body 
language, or words. 
 

- Help children recognize cues of 
emotional escalation in self and 
others. 
 

- Help children identify appropriate 
choices and model language on how 
to communicate appropriate behavior 
with a peer. 
 

- Help children try solutions until the 
situation is appropriately resolved. 
 

- Display photographs of children 
working out situations with written 
descriptions. 
o Create a “Problem-Solving” board 

to help children refer to when they 
need assistance with a resolving a 
situation. 

 



 

 

do these things?” to 
encourage them to 
consider their behavior 
and impact on others 
while making classroom 
rules. 

 
- Follow through with rules 

and consequences 
consistently and fairly. 

- Discuss possible solutions and 
outcomes with a child prior to making 
a choice.  

 

RDM3: The developmental constructs within the indicators for RDM3 include the ability to evaluate, reflect, and predict the moral and 
ethical impact of decisions.  
 
The indicators in this sub-competency relate to the New Jersey Preschool Teaching and Learning Standards.  
 
Within Health, Safety, and Physical Education domain:  

2.3: Children begin to develop an awareness of potential hazards in their environment.  
2.3.1: Use safe practices indoors and out.  
2.3.2: Develop an awareness of warning symbols and their meanings.  

Within Approaches to Learning domain:  
9.3: Children identify and solve problems:  

9.3.1: Recognize a problem and describe or demonstrate ways to solve it alone or with others.  
9.3.2: Use varied strategies to seek or recall information and to find answers. 
9.3.3: Predict what will happen next based on prior experience and knowledge and test the prediction for accuracy.  
9.3.4: Reflect on, evaluate, and communicate what was learned. 

9.4: Children apply what they have learned to new situations: 
9.4.1: Use prior knowledge to understand new experiences or a problem in a new context. 
9.4.2: Make connections between ideas, concepts, and subjects.  
9.4.3: Demonstrate understanding of what others think and feel through words or actions. 

RDM3: Student will be able to evaluate personal, ethical safety, and civic impact of decisions. 
 3-year-old 

 
4-year-old 5-year-old 



 

 

Indicators: - States that a child hit another 
child to a nearby adult.  

- Recognizes a child is upset 
after their favorite toy is 
broken, with adult support. 

- Repeats that everyone is 
included, after adult models 
rule.  

- Identifies how a child may feel 
after another child calls them a 
name, with adult support. 

- Explains that a rake in the yard 
could be dangerous if someone 
stepped on it, after adult 
prompting.   

- Recognizes a child crying after 
being left out of a game, with 
adult support. 

- Recognizes a peer’s feelings may be 
hurt after another peer insults them.  

- Asks a peer to stop swinging a 
baseball bat near other children.  

- Recognizes that a game rule may be 
unfair because it leaves some children 
out.  

Strategies for Teachers: - Teach rules in a 
developmentally appropriate 
way. 
 

- Provide opportunities for 
children to practice 
classroom rules. 
 

- Follow through with positive 
acknowledgments of 
children’s behavior. 
 

- Follow through with rules 
and consequences 
consistently and fairly. 

- Teach appropriate social skills 
through lessons and role-
playing opportunities. 
 

- Assist children in recognizing 
and understanding how a 
classmate might be feeling by 
pointing out facial expressions, 
voice tone, body language, or 
words. 
 

- Use real-life situations to 
practice problem-solving, 
beginning with defining the 
problem and emotions involved. 
 

- Use validation, 
acknowledgment, mirroring 
back, labeling of feelings, voice 
tones, or gestures to show an 
understanding of children’s 
feelings. 

- Help children recognize cues of 
emotional escalation. 
 

- Help children identify appropriate 
choices, outcomes, and consequences. 
 

- Help children try solutions until the 
situation is appropriately resolved 
with written descriptions. 
 

- Use real-life situations to practice 
problem-solving, beginning with 
defining the problem and emotions 
involved. 
 

- Assist children in recognizing and 
understanding how a classmate might 
be feeling by pointing out facial 
expressions, voice tone, body 
language, or words. 

 



 

 

Competency 5: Relationship Skills (RS).  Relationship skills are the ability to establish and maintain healthy and rewarding relationships with 
individuals and groups. This includes communicating clearly, listening actively, cooperating, resisting inappropriate social pressure, negotiating 
conflict, and seeking and offering help when needed.7 

Importance of Competency: Having the skills to establish and maintain positive relationships will lead to a more fulfilling life. In growing one’s 
skills to manage interpersonal conflict both independently and with the support of a positive community, individuals will be able to respond 
effectively to negative social pressures and perpetuate positive community values among their peers.  

 
 
RS1: The developmental constructs within the indicators for RS1 include being able to maintain positive healthy interactions and 
relationships with adults and peers.  
 
The indicators in this sub-competency relate to the New Jersey Preschool Teaching and Learning Standards.  
 
Within Social/Emotional Development domain:  

0.4: Children exhibit positive interactions with other children and adults: 
0.4.1: Engage appropriately with peers and teachers in classroom activities. 

 

RS1: Student will be able to establish and maintain healthy relationships with others. 
 3-year-old 4-year-old 5-year-old 
Indicators: - Communicates with peers 

with adult support.   
- Comfortable interacting with 

familiar adults and peers. 

- Communicates with peers in a 
variety of contexts and settings, 
sometimes needing reminders or 
prompts from adults. 

- Invites peers to play, with adult 
prompting. 
 

- Initiates communication with peers 
and adults.  

- Invites peers they may not know to 
play with them, sometimes with adult 
guidance. 

 

                                                           
7The 2013 CASEL Guide: Effective Social and Emotional Learning Programs [Preschool and Elementary Edition]. (n.d.). Pg. 9. Retrieved from http://casel.org/wp-

content/uploads/2016/01/2013-casel-guide-1.pdf 

 

 

http://casel.org/wp-content/uploads/2016/01/2013-casel-guide-1.pdf
http://casel.org/wp-content/uploads/2016/01/2013-casel-guide-1.pdf


 

 

Strategies for Teachers: - Develop interaction 
opportunities within 
classroom routines (e.g., 
table captain, clean-up 
partner, snack set-up, etc.). 
 

- Wait until interactions are 
finished before reinforcing; 
do not interrupt interactions. 
 

- Teach appropriate social 
skills through lessons and 
role-playing opportunities. 
 

- Demonstrate active listening 
with children. 

- Show an understanding of 
developmental levels of 
interaction and play skills. 
 

- Consider peer placement during 
classroom activities. 
 

- Model phrases children can use 
to initiate and encourage 
interactions. 
 

- Utilize peers as models of 
desirable social behavior. 
 

- Encourage peer partners/buddies 
(e.g., holding hands with a 
partner during transitions; having 
a play partner or a clean-up 
buddy, etc.). 
 

- Model appropriate language for 
showing manners and appreciation 
with children frequently and 
consistently. 
 

- Assist children in recognizing and 
understanding how a classmate might 
be feeling by pointing out facial 
expressions, voice tone, body 
language, or words, and how to 
respond accordingly. 

 
- Utilize peers as models of desirable 

social behavior. 
 

- Encourage peer partners/buddies (e.g., 
holding hands with a partner during 
transitions; having a play partner or a 
clean-up buddy, etc.). 

 

RS2: The developmental constructs within the indicators for RS2 focus on communication and social skills for positive interactions.  
 
The indicators in this sub-competency relate to the New Jersey Preschool Teaching and Learning Standards.  
 
Within Social/Emotional Development domain: 

0.4: Children exhibit positive interactions with other children and adults: 
0.4.1: Engage appropriately with peers and teachers in classroom activities.  
0.4.2: Demonstrate socially acceptable behavior for teachers and peers.  
0.4.3: Say “thank you,” “please,” and “excuse me.” 
0.4.4: Respect the rights of others.  
0.4.5: Express needs verbally or nonverbally to teacher and peers without being aggressive.  
0.4.6: Demonstrate verbal or nonverbal problem-solving skills without being aggressive. 

Within English Language Arts domain in Speaking and Listening: 
SL.PK.6: With guidance and support, speak audibly and express thoughts, feelings, and ideas. 



 

 

Within Approaches to Learning domain: 
6.2: Children become contributing members of the classroom community:  

6.2.1: Demonstrate understanding of rules by following most classroom routines. 
6.2.3: Demonstrate appropriate behavior when collaborating with others. 

 
 

RS2: Student will be able to utilize positive communication and social skills to interact effectively with others. 
 3-year-old 

 
4-year-old 5-year-old 

Indicators: - Moves their carpet square 
over and communicates to a 
peer to join the circle, with 
adult support.  
 

- Excuses self or apologizes when 
accidentally bumping into peer 
at sink washing hands, with 
adult guidance. 
 

- Able to instruct another child of 
classroom on program rules, without 
adult support. 

Strategies for Teachers: - Teach appropriate social skills 
through lessons and role-
playing opportunities. 
 

- Encourage peer 
partners/buddies (e.g., holding 
hands with a partner during 
transitions; having a play 
partner or a clean-up buddy, 
etc.). 
 

- Effectively select, arrange, 
and utilize materials that 
promote interactions (high 
interest, novel, culturally 
meaningful). 
 

- Develop interaction 
opportunities within 
classroom routines (e.g., table 
captain, clean-up partner, 
snack set-up, etc.). 

- Use real-life situations to 
practice problem-solving, 
beginning with defining the 
problem and the emotions 
involved. 
 

- Include social/emotional skill 
builders in lessons through 
discussion, role play, and other 
modalities (e.g., “how to be a 
super-friend”). 
 

- Enforce group developed rules 
and consequences consistently 
and fairly. 
 

- Create opportunities for 
decision-making, problem-
solving, and working together. 
 

- State rules positively and 
specifically (avoid the words 

- Model appropriate language for 
showing manners and appreciation 
with children frequently and 
consistently. 
 

- Assist children in recognizing and 
understanding how a classmate might 
be feeling by pointing out facial 
expressions, voice tone, body 
language, or words, and how to 
respond accordingly. 
 

- Utilize peers as models of desirable 
social behavior. 
 

- Encourage peer partners/buddies (e.g., 
holding hands with a partner during 
transitions; having a play partner or a 
clean-up buddy, etc.). 
 

- Demonstrate sensitivity to peer 
preferences and personalities. 



 

 

 “no” and “don’t” as much as 
possible). 

 
- Show an understanding of 

developmental levels of interaction 
and play skills. 

 

RS3: The developmental constructs included within the indicators for RS3 include understanding a sense of self and being able to 
communicate when you don’t like something or don’t want to be a part of an activity or event.  
 
The indicators in this sub-competency relate to the New Jersey Preschool Teaching and Learning Standards. 
 
Within Social/Emotional Development domain: 

0.1: Children demonstrate self-confidence. 
0.1.1: Express individuality by making independent decisions about which materials to use.  
0.1.4: Discuss their own actions and efforts.  

0.2: Children demonstrate self-direction.  
0.2.1: Make independent choices and plans from a broad range of diverse interest centers.  

0.4: Children exhibit positive interactions with other children and adults.  
0.4.5: Express needs verbally or nonverbally to teacher and peers without being aggressive (e.g., “I don’t like it when you call me  
dummy. Stop!”).  

 
 

RS3: Student will be able to identify ways to resist inappropriate social pressure. 
 3-year-old 

 
4-year-old 5-year-old 

Indicators: - With adult support and 
modeling, can communicate 
in simple ways something 
they did not like that a peer 
did. 
 

- Expresses to a peer when they 
don’t like something the peer 
did to them, with adult support. 
  
 

- Communicates to a peer without being 
aggressive when they don’t like 
something the peer did to them, 
without adult support. 
 

Strategies for Teachers: - Use real-life situations to 
practice problem-solving, 
beginning with defining the 
problem and emotions 
involved. 

- Take time to support children 
through the problem-solving 
process during heated moments. 
 

- Use opportunities to comment on 
occasions when children state they are 
feeling upset or angry but are 
remaining calm. 
 



 

 

 
- Use validation, 

acknowledgment, mirroring 
back, labeling of feelings, 
voice tones, or gestures to 
show an understanding of 
children’s feelings. 
 

- Label own emotional states 
and provide an action 
statement (e.g., “I am feeling 
frustrated, so I better take 
some deep breaths and calm 
down”). 
 

- Use opportunities to 
comment on occasions when 
children state they are feeling 
upset or angry but are 
remaining calm. 
 

- Comment on and reinforce 
children’s problem-solving 
efforts. 
 

- Give children time and attention 
when engaging in appropriate 
behavior (frequent, descriptive, 
and positive praise). 
 

- Demonstrate active listening 
with children. 
 

- Assist children in recognizing 
and understanding how a 
classmate might be feeling by 
pointing out facial expressions, 
voice tone, body language, or 
words. 

- Teach that all emotions are okay, but 
not all expressions are okay. 
 

- Help children recognize cues of 
emotional escalation. 
 

- Help children identify appropriate 
choices. 
 

- Help children try solutions until the 
situation is appropriately resolved. 

 

RS4: The developmental constructs included within the indicators for RS4 include recognizing a potential conflict and either acting in a way 
to prevent it or resolving the conflict between you and another person.  
 
The indicators in this sub-competency relate to the New Jersey Preschool Teaching and Learning Standards.  
 
Within Social/Emotional Development domain:  

0.4: Children exhibit positive interactions with other children and adults: 
0.4.1: Engage appropriately with peers and teachers in classroom activities.  
0.4.2: Demonstrate socially acceptable behavior for teachers and peers.  
0.4.3: Say “thank you,” “please,” and “excuse me.” 
0.4.4: Respect the rights of others.  
0.4.5: Express needs verbally or nonverbally to teacher and peers without being aggressive.  
0.4.6: Demonstrate verbal or nonverbal problem-solving skills without being aggressive. 



 

 

0.5: Children exhibit pro-social behaviors. 
0.5.4: Take turns. 
0.5.5: Demonstrate understanding the concept of sharing by attempting to share.  

Within Approaches to Learning domain:  
9.3: Children identify and solve problems. 

9.3.1 Recognize a problem and describe or demonstrate ways to solve it alone or with others (e.g., “I know! Jamar and I can work  
together to clean off the table so that we can have a place to eat lunch”). 

 
 

RS4: Student will be able to demonstrate the ability to prevent and resolve interpersonal conflicts.  
 3-year-old 

 
4-year-old 5-year-old 

Indicators: - Offers a peer a toy to swap 
for the toy they want, with 
adult support.  

- Looks to adult to resolve a 
conflict with another peer. 

- Suggests that they could share 
the toys, with adult reminder. 

- Resolves conflict with peer with 
adult support.  
 
 

- Communicates to a peer who is 
pushing that there is room for both at 
the table and enough materials for 
each of them. 

- Initiates to resolve conflicts with peers 
without adult prompting. 
 

Strategies for Teachers: - Encourage the child and 
teach children to encourage 
each other. 
 

- Go with the child to the 
center and teach play; make 
it brief, fun, and use items 
that have feature sharing.  
 

- Use feeling vocabulary to 
role-play possible scenario in 
center time; model how to 
express feeling. 

- Label own emotional states and 
provide an action statement 
(e.g., “I am feeling frustrated, so 
I better take some deep breaths 
and calm down”). 
 

- Teach appropriate social skills 
through lessons and role-
playing opportunities.  
 

- Teacher facilitates problem-
solving throughout the day by 
asking children questions to 
query problem-solving steps: 
What is my problem? 
What are some solutions? 
What would happen next? Try 
out the solution? 

- Help children recognize cues of 
emotional escalation. 
 

- Help children identify appropriate 
choices. 
 

- Systematically teach children the 
problem-solving steps to use 
independently and wait until 
interaction is finished to engage and 
praise.  



 

 

 

RS5: The developmental constructs included within the indicators for RS5 focus on identifying when you need assistance from others and 
having the ability to seek out the appropriate assistance.  
 
The indicators in this sub-competency relate to the New Jersey Preschool Teaching and Learning Standards.  
 
Within Health, Safety, and Physical Education domain: 

2.3: Children begin to develop an awareness of potential hazards in their environment: 
2.3.3: Identify community helpers who assist in maintaining a safe environment.  
2.3.4: Know how to dial 911 for help.  

Within Social Studies, Family, and Life Skills domain:  
6.3: Children demonstrate knowledge of neighborhood and community:  

6.3.2: Identify, discuss, and role-play the duties of a range of community workers. 
Within Approaches to Learning domain:  

9.4: Children apply what they have learned to new situations.  
9.4.1: Use prior knowledge to understand new experiences or a problem in a new context (e.g., after learning about snakes, children  
make comparisons when finding a worm on the playground). 

 
RS5: Student will be able to identify who, when, where, or how to seek help for oneself or others when needed. 
 3-year-old 

 
4-year-old 5-year-old 

Indicators: - Reaches and cries for an 
adult to help them get back 
up after tripping and falling. 

- Looks to familiar adult for 
instructions to use an 
unfamiliar tool/toy.  

- Climbs back on trike, with adult 
support, after falling during 
outside play. 

- Seeks adult help to retrieve a 
ball in a tree. 

- Asks an adult to help when a peer falls 
and hurts themselves. 

- Asks how to use a new piece of 
equipment or awaits instructions from 
familiar adult. 

Strategies for Teachers: - Teach child to ask for adult 
or peer attention using body 
or verbal language. 
 

- Teach child how to request 
“help.” 
 

- Teach child to interact with 
peers through demonstration. 

- Demonstrate active listening 
with children. 
 

- Model way to request help from 
others. 
 

- Use real-life situations to 
practice problem-solving, 

- Demonstrate active listening with 
children. 
 

- Model ways to request help from 
others. 
 

- Use real-life situations to practice 
problem-solving, beginning with 



 

 

 
- Create an environment of 

safety and security by 
providing validation, 
acknowledgment, mirroring 
back, labeling of feelings, 
voice tones, or gestures to 
show an understanding of 
children’s feelings. 

beginning with defining the 
problem and emotions involved. 
 

- Facilitate a safe and secure 
environment by providing 
validation, praise and 
acknowledgment to each other, 
labeling their feelings and 
feelings of others, to show an 
understanding of children’s 
feelings. 

 

defining the problem and emotions 
involved. 
 

- Catch and praise children when they 
validate each other by showing 
empathy, praise, and acknowledgment 
of each other; label their feelings and 
feelings of others; and show an 
understanding of their feelings and 
feelings of peers. 

 


